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ABSTRACT
This study is aimed at providing an overview of undergraduate students’ experience of online learning during large-scale social restrictions. The Covid-19 pandemic has brought about a tremendous sift in the implementation of learning and teaching process. Many higher education institutions have rapidly shifted from a traditional to online learning. This disruption of course has also resulted in a different learning experience from both the students and the lecturers as well. This experience can be used a milestone to improve the learning teaching process for the students’ common good.
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CHAPTER I
INTRODUCTION
1.1. The Background of the Study

Prior to the Covid-19 pandemic, the Kwik Kian Gie Institute of Business and Informatics had implemented a combination of face-to-face classes and online classes, especially in managing regular classes at this higher institution. After operating for several years in regular classes, the institution felt the need to apply blended learning in several general basic courses such as religious education, Pancasila education, and citizenship education.


However, what on earth the Covid-19 pandemic is coming. Worries and fears about the spread of the deadly virus have prompted the government to implement large social programs throughout Indonesia which have an impact on closing primary, secondary and tertiary learning activities. This pandemic is rapidly changing the teaching model from face to face to virtual learning models.

This shift has an impact on the readiness of lecturers to teach online such as the readiness of lecturers to simplify teaching materials and introduce teaching platforms and teaching media as well as provide access to a good internet connection (wifi) for teaching. The institution provides short training on the teaching platform and also the introduction of teaching media.

At first, teaching was done using Google Classroom media. With this media, for every meeting, lecturers are expected to make a list of student attendance via google forms, upload teaching materials in google classroom, followed by assignments or quizzes. Students are also given the opportunity to ask questions or discuss with lecturers through discussion forums. Thus, at the beginning of the pandemic, learning was carried out synchronously with no live video lecture component (Scheiderer, 2021).

Furthermore, there is a change where lecturers are given the opportunity to provide explanations about teaching materials virtually through the GoogleMeet platform. However, the duration of the explanation of teaching materials is limited to a maximum of one hour. Attendance lists, materials, assignments, and quizzes are still provided via Google Classroom. Due to the demand for a more integrated system, IBI KKG turned to Moodle (learning management system) to manage student attendance, upload teaching modules, notification of google meet links or zoom app to provide virtual teaching. Here, the teaching and learning process is still carried out synchronously with the live video lecture component (Scheiderer, 2021). Due to internet data quota considerations, the lecturer's live video is no longer than 60 minutes.

Conceptually, synchronous online learning means that students are required to enter and participate in classes at scheduled times each day according to their respective classes for certain subjects. The difference from asynchronous learning is the live learning component at set times. In short, in a synchronous online class, students attend class virtually each week with instructors and classmates, participate in real-time discussions during class time, improve presentation skills.
Finol (2020) explains that synchronous online learning has a number of key benefits or plus points when compared to other distance learning delivery models as follows: (a) One of the main plus points associated with synchronous distance learning models is the level of structure that is provided in the process; (b) synchronous learning allows the entire learning group to interact in real-time; (c) a major plus point of synchronous distance learning is the ability for the teacher to provide some degree of direct instruction to the learning group.

Regardless of the advantages, synchronous online learning also brings some disadvantages. First, the single biggest challenge associated with synchronous distance education is the inherent lack of flexibility it provides. Second, another potential problem with synchronous distance learning is the fact that the learning pace is set by the teacher, rather than the student. Finally, it is also worth noting that while modern digital technology has helped to facilitate video conferencing which largely depends on having enough bandwidth. 

ESSA (2015) states that students’ experience with online learning and teaching is dependent upon their access to digital learning resources. Digital learning resources consist of three important elements such as (a) computers (laptops, desktops, and notebooks); (b) mobile devices (i.e., smartphones and tablets); and (c) broadband internet. These three components are essential for students to get involved in the process of synchronous online learning. However, the incapability of having these elements pose some difficulties for students as explained by Zalat et al. (2021) which appear in the following challenges such as insufficient/ unstable internet connectivity, inadequate computer labs, lack of computers/ laptops, and technical problems. 
Since the implementation of synchronous online learning in Business English class, the lecturer will transform from traditional learning and teaching process to online learning which serves to make the learning teaching process occur as it should be. Therefore, this study aims to evaluate the students’ experience in the implementation of synchronous online learning in Business English class during large-scaled social restrictions. In addition, this study will also analyze the determinants of students’ evaluation of their experience with synchronous online learning which could help future endeavors in better implementing online class for better outcomes. 
1.2. Research Problems

This study is proposed to answer the research question of how undergraduate students experience the online synchronous learning during the implementation of large-scaled social restriction by the students who took Business English class.

1.3. The objective of the study

This study is intended to evaluate the students’ experience in the implementation of synchronous online learning in Business English class during large-scaled social restrictions. In addition, this study will also analyze the determinants of students’ evaluation of their experience with synchronous online learning which could help future endeavors in better implementing online class for better outcomes.
1.4. The Significance of the Study

It is expected that the findings of this study will bring about some improvement in the implementation of online synchronous learning which will in turn result in creating conducive online learning and in achieving the better outcome of learning teaching process.

CHAPTER II

LITERARY REVIEW

2.1. Literary Review

Scheiderer (2021) defines synchronous learning as all types of learning in which learner(s) and instructor(s) are in the same place, at the same time, in order for learning to take place. This includes in-person classes, live online meetings when the whole class or smaller groups get together. In synchronous learning, students usually go through the learning path together, accompanied by their instructor who is able to provide support while students are completing tasks and activities.
Most online teaching happens asynchronously, with synchronous learning usually taking place only if there is a specific need for live discussion or interaction, or as a strategy to build community among learners.  Finol (2020) states that there are some advantages of having synchronous learning as follows: 
· Students can ask questions and get answers in real-time, as the session is proceeding.

· The instructor can gauge the students understanding in real-time, and adjust the session accordingly.

· Students feel an increased sense of the instructor actually “being there”.

· Instructors can facilitate workshop-style classes and run breakout group activities

· Live chats or office hours allow for real-time interaction, like a conversation. 

· Synchronous sessions provide a schedule to help students who struggle with task initiation to stay on track
Regardless of those advantages, synchronous learning also have some disadvantages namely (a) Some students might not be able to participate at the required time due to technical or scheduling problems. They may be in different time zones and (b) accessibility requirements may be more difficult to meet - for example, providing captioning for a live presentation.
During this pandemic, the institution moved to synchronous online learning which happens when where the learning group interacts at the same time, from different physical locations – is one of the major forms of distance education, and it offers a number of key advantages for educators and students alike. However, it can also be important to understand some of the limitations and challenges that are associated with this form of learning as well.

Glossary of Education Forms describes synchronous learning as a form of education, instruction, and learning that occur at the same time, but not in the same place. Most commonly applied to various forms of televisual, digital and online learning in which students learn from instructors, colleagues, or peers in real-time, but not in person. The definition outlines the live nature of  synchronous learning, which is what distinguishes it from asynchronous distance learning. However, crucially, it also draws a clear distinction between synchronous learning and in-person education, where people are in the same location.
Pappas (2015) puts forward some of the advantages of synchronous distance learning as follows: (a) it is cost-effective; (b) it is convenient; (c) it provides immediate feedback; (d) it is highly motivating; and (e) it fosters a sense of community. In spite of the advantages, Pappas (2015) further explains some drawbacks such as (a) it is strictly technology-based; (b) it demands high speed of internet connections; (c) it has local time barriers; (d) it requires careful planning; (e) it is challenging for students with poor social skills.

The above-mentioned barriers are in accord with the views opined by ESSA (2015) which states  that students’ experience with online learning and teaching is dependent upon their access to digital learning resources. Digital learning resources consist of three important elements such as (a) computers (laptops, desktops, and notebooks); (b) mobile devices (i.e., smartphones and tablets); and (c) broadband internet. These three components are essential for students to get involved in the process of synchronous online learning. However, the incapability of having these elements pose some difficulties for students as explained by Zalat et al. (2021) which appear in the following challenges such as insufficient/ unstable internet connectivity, inadequate computer labs, lack of computers/ laptops, and technical problems. 
2.2. Previous Studies
Danhir (2020) did his study in Yayasan Pendidikan Budi Utomo Makasar found out that students did not experience good learning conditions due to their online. Alsoud and Harassis (2021) points out that students from remote and disadvantaged areas primarily faced enormous challenges such as technological accessibility, poor internet connectivity, and harsh study environments. In addition, the study further highlights the role of electronic commerce in transforming distance learning. 

Zalat et al. (2021) in their study highlights the challenges and factors influencing the acceptance, and use of e-learning as a tool for teaching within higher education. Their challenges deal with insufficient/ unstable internet connectivity, inadequate computer labs, lack of computers/ laptops, and technical problems.  The study found out the importance of developing a strategic plan for the successful implementation of e-learning and view technology as a positive step towards evolution and change.

Lixiang et al. (2020) found out that students’ online learning experiences are significantly different across school years. Due to this result, policy implications were made to advise government authorises and schools on improving the delivery of online learning. 

The research by Mahiswaran et al. (2020) indicated that online learning and teaching in Malaysia required improvement to be done, especially in the quality of the interaction and instruction delivered during the course given to the students. As a result, it is essential for the higher institution to review current programmes, set clear goals and expected outcomes of the programme, set learning methods and activities, define the organization and presentation of activities, define learning material for every activity, select appropriate assessment models, identify skills and other requirements for access and set requirements related to resources and infrastructure.

2.3. Research Hypothesis

Based on the literary review and previous study explanation, it is hypothesized that the students’ experience towards synchronous online learning is dependent upon their equitable access to digital learning resources
CHAPTER III

RESEARCH METHOD
Due to pandemic situation, this study used an online-based survey on students taking Business English classes at Kwik Kian Gie’s Institute of Business and Information in Jakarta. The use of this kind of survey in research is becoming more popular. In addition, it facilitates the researcher in having a quick data collection and analysis. 
The online-based survey can also expand access to audiences that are historically considered unreachable, who form virtual cohorts on the internet and share specific preferences. Furthermore, the speed in collecting data is above all important during pandemic. This study has relied on collecting the required data by conducting an online-based survey between 27 and 31 July 2021 to collect the needed information. A ‘google forms’ questionnaire link was sent to students through social media channels, student groups and forums. Approximately 200 students are the possible respondents since they are taking Business English class. The google forms link was sent to the class’s social media but only 164 students gave their responses to this questionnaire.

Descriptive statistics and simple percentage distribution were used to define the characteristics of the participants, their location, their knowledge and awareness of Covid-19, the learning mode and learning environment during the large-scale social restrictions. The link was deliberately sent to the class social media after their final test score has been posted with the purpose of avoiding the biases giving their responses to the questionnaire. 

CHAPTER IV

RESULTS AND DISCUSSION

1.1. Results
1.1.1. The Characteristics of Respondents


As mentioned earlier, this research was conducted on students of the Kwik Kian Gie Institute of Business and Informatics, Jakarta. Graph 1 shows the profile of respondents who participated in this study. Of the 200 participants, 54.8% were female students and 45.2% were male students. 
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In addition, 98.8% are the second semester students and 0.12% are students. This clearly shows that the 'Business English' course is taken by second semester students. Furthermore, this survey was followed by students of accounting study programs (49.4%), management (35.5%), informatics engineering (7.8%), information systems (6%), communication and business administration (2.4%).

[image: image4.png]the ........... semester?

2. Are you now
166 responses

® second
& fourth

o28.8%





[image: image5.png]3. Which study program do you belong to?

166 responses

Accounting
Management

Business Administration
Communication
Information Engineering

Information System

a0

60

59 (35.5%)

80

82 (49.4%)

100




1.1.2. The Overall Experience about Online Class

In this question, students were asked about their overall experience with respect to Business English online learning/class. In response to this question, only 3% say that it was poor, 9% say that it was below average, 33,7% expressed their average feeling about Business English online class, 41,6% shew their good experience of having online class, and 12,7% discolosed their excellent feeling experience with regard to Business English online class. 
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In general, the survey signified the students’ good experience regarding Business English online class. As a consequence, despite the students’ poor experience to online class, it is essential that the institution continues having online class especially Business English class.

Many students lack access to technology at home. Some only have access to a smartphone and no data plan, while others have multiple devices and internet access. This disparity in digital access has been called “the homework gap” by policymakers. 

Two semesters after having online class exposed deep inequities in the students’ access to technology at home, the picture looks very different. In this classical survey, more than half of the students said that they have adequate internet access at home for consistent participation in online learning (remote learning).

Access to digital devices like handphone, smartphone, laptop, desktop is even more widespread: more than half of the respondents said every student has adequate access to the devices they need for online learning, another third said that’s true for more than three-quarters of their students.

These results also indicate that many students use multiple devices: 80% use both laptops and mobile phones while 20% of them use three kinds of mobile devices (laptop, tablet, mobile phone), and 16, 66% use both fixed and mobile devices (personal computer, laptop, mobile phone).

Students should have uninterrupted access to a device for learning online. Know if they face any challenges with the device’s hardware quality. Or if they share the device with others in the house and can’t access when they need it.

The next pie chart tells us that almost 85% (84,9%)of students who took Business English class had access to a device for online learning. In addition, roughly a quarter (15,7%) of students thought that despite their having the device, it did not work well. Furthermore, the rest of the students (1,2%) indicate that they did not have the device for online learning; hence, they had to share it with their brother or sister. 
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The graph signifies that most of the students (84,5%) who took Business English class had digital access at home which enables them to join online class. Next, 15,7% of students indicate that the digital access does not work well due to limited broadband data and the rest (1,2%) show that they did not have digital access; therefore, they have to share with their families (father, mother, sister or brother).

Furthermore, the following chart shows that all students have access to technology at home. Most of them have access to laptops (89,2%), handphones (23,5%), smartphones (20,5%), desktop (6%) and tablet (3,6%). This access reduces the disparity in digital access, or what is usually mentioned as ‘the homework gap’ since almost all students have technological devices and broadband internet connections.
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This survey also exposed significant differences in the students’ access to technology at home. This experience signifies that most students have had adequate internet access at home for consistent participation in online learning. In addition, access to digital devices like handphone, smartphone, tablet, laptop, or even desktop is even more widespread. The survey indicates that 89% students used laptop to access the online learning. The rest (11%) used handphones, smartphones, tablet or even desktop to participate in online learning. It means that students use multiple devices: 80% use both laptops and mobile phones while 20% of them use three kinds of mobile devices (laptop, tablet, mobile phone), and 16, 66% use both fixed and mobile devices (personal computer, laptop, mobile phone) to access online learning. 

While the typical student may spend about as much time online doing homework or research as on other online activities, almost half (40%) of students reported spending between 3 and 4 hours a day working online; these results were largely similar across Carnegie class, ethnicity, and gender.

Distance education was common beginning in the late 1800s, but its rapid growth began in the late 1990s with the advance of the online technical revolution. It is far from a new phenomenon, but it continues to reach new heights as the developments in technology advance.

You should expect to have your child working on online class assignments for an average of three to five hours per day, but also keep in mind that your son will require scheduled breaks in order to keep working at his best potential.
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Online learning is certainly the more effective option for students, but it's also better for the environment. The Open University in Britain have found that online courses equate to an average of 90% less energy and 85% fewer CO2 emissions per student than traditional in person courses.
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Depending on an individual’s personality, students may like to learn in the classroom with fellow students or alone at home. The classroom offers a more lively and interactive environment, whereas it is relatively calm at home. You can use this question to know if remote learning is working for students or not.

Online learning is certainly the more effective option for students, but it's also better for the environment. The Open University in Britain have found that online courses equate to an average of 90% less energy and 85% fewer CO2 emissions per student than traditional in person courses.

Although online courses maintain the same academic requirements, learners may feel less challenged. This phenomenon occurs due to the advantages of online education that include academic and career flexibility, cost savings, and less stress when scheduling courses.
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The school management teams need to offer full support to both teachers and students to make distance education comfortable and effective. They should provide support in terms of technological infrastructure and process framework. Given the pandemic situation, schools must allow more flexibility and create lesser strict policies.

[image: image12.png]10. How stressful is online learning for you during the Covid-19 pandemic?
166 responses

Not at all stressful
Slighty stressful
Moderately stressful
Very stressfull

Extremely sressful





Studying in the time of pandemic can be quite stressful, especially if you or someone in the family is not doing well. Measure the stress level of the students and identify ways to reduce it. For instance, you can organize an online dance party or a lego-game. The responses to this question can be crucial in deciding the future course of distance learning.
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Staying at home all the time and balancing multiple things can be stressful for many people. It requires student to have good time-management skills and self-discipline their experience on a scale of 1-5 and share it with the school authorities matrix question type for such questions in your distance learning questions.
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Get a high-level view on whether students are enjoying learning from home they are being forced to do so. Gain insights on how can improve make it interesting for them.
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Distance education lack proximity with teachers and has its own setback. Students may find it difficult to learn a subject and take more time to measures the extent to which students find their teacher helpful. The result of the survey indicates that only 4.2% students say that the lecturer is not at all helpful; 12,7% say that the lecturer was slightly helpful; 48,2% say that the lecturer was moderately helpful; 36,1% say that the lecturer was helpful and the rest 3,6% say that the lecturer was very helpful. 

1.2. Discussions

The rapid shift to virtual class during lockdowns has gained much attention from the undergraduate students who took Business English class. Despite some drawbacks in having online class during the lockdowns, the undergraduate students give their good impressions or perceptions toward virtual class. This result can be found their appreciation of their good overall feeling, have an effective online class. Moreover, the students think that the institution are giving much help in offering the resources for learning from home. In addition, most of the students feel enjoyable and not stressful in having online class. Finally, the students also feel that the lecturer gave them much help or support in their online learning. 

The undergraduate students’ good experience and disposition toward virtual class are influenced to a great degree by the support they receive from families and teachers and by the role models they are exposed to. Different forms of support from families and teachers, including parental emotional support and teacher enthusiasm, are found to be important for the development of positive attitudes towards learning and can ensure that students acquire the attitudes and dispositions that can maximize their ability to make the most of online learning opportunities. Yet, some families and teachers may struggle to provide such support - especially during the COVID-19 crisis - because of a lack of time, insufficient digital skills or lack of curricular guidelines.

The result of the survey indicates that most students get much support from their parents in relation to their access to digital devices and digital connection. It is not surprising that almost all students who participated in Business English online class have equitable acccess to technology. It is not surprising that most of the students have equipped themselves with tehnological devices such as desktop, laptop, tablet, smartphone, and handphone. Additionally, they also have digital access which enables them to participate in online class. Despite their access to internet connection, some still find problems with internet connection and only a few students do not have internet access which forces them to share with their friends or neighbours. This result of course lessens the disparity in digital access among students who join the online calls since almost all of them have technological divices and broadbrand internet connection.

Equitable access to technology can empower students and enhance their learning. It also increases the number of opportunities they are exposed to. Having digital access enables the students to actively participate in virtual class. Since most of the students live in the Jakarta, they have the equal access to digital technology which constitues the material support from their parents. In other words, access to technology is more than just providing devices and connectivity to students. It also involves making sure that every student has the same opportunity to learn from the lecturer who understand how to use technology.

The equaitable access to technology is so essential for undergraduate students so that they are able to get involved in the process of virtual learning and teaching. Furhtermore, Similarly, access to digital devices with sufficient data connection is useful in minimizing the disparity in digital access which facilitates the students to do their assignment with any difficulties.

This finding is in line with what ESSA (2015) defines as digital learning resources which may include computers (laptops, desktops, and notebooks), mobile devices (smartphones and tables) and broadband internet. Theses digital learning resources (DLR) are effectively used to strenghten the student learning experiences. They are also useful to (a)  experience an interactive learning resources, (b) have access to online databases and academic content, (c) use data and information for personalized learning and instruction, (d) have online and computer-based assessment, (e)have learning environment with rich collaboration and communication, (f) do hybrid or blended learning and (g) have access to online course opportunities (ESSA, 1969).


It is cleas that a few students found online learning not enjoyable because they feel stressful, lack internal learning motivation, do not have time to do their course work, think they do not get support from academic institution, have bad internet connectivity, do not have convenient studyplace to do the course work, and do not have access to various learning devices. These conditions encourage them to give poor perception toward the virtual learning experiences. 

CHAPTER V

CONCLUSION AND RECOMMENDATION

5.1. Conclusion

The present study analyses the perception of the undergraduate second semester students towards Business English Virtual learning during the large-scaled social distancing restrictions. The study reveals that the students perceived positive experiences toward virtual learning. This perception is evidenced by the fact that they are not quite stressful, they feel enjoyable, they have access to digital technology and they get support and help from both the institution and the lecturer. 
The use of virtual learning platform enables the lecturer to interact with students virtually and also allows the students to interact with their fellow students within the virtual class and through breakout rooms. This kind of activity makes it possible because both the students and the lecturer have equitable access to digital technology. 
5.2. Recommendation

The study indicates that access to digital technology enables easy information access leading to positive attitude formation of students towards it. In the absence of real interaction, the students have utilized digital technology for virtual learning purposes. As a consequence, improving the quality of virtual learning in terms of resources availability, virtual teaching presentation, virtual interaction is essential to provide better and more enjoyable learning during large-scaled social distancing restrictions. 
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APPENDIX:  Survey link

Please fill the survey by clicking the following link:

                     https://forms.gle/2QLUue31gQYN2uQb6 

Thank you for kind cooperation and participation!
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